





































































































PROBLEMS OF INTEGRATION

Integration in the past twenty years has simply meant the closing
down of Indian schools and transferring Indian students to
schools away from their Reserves, often against the wishes of the
Indian parents. The acceleration with which this program has
developed has not taken into account the fact that neither Indian
parents and children, nor the white community: parents, children
and schools, were prepared for integration, or able to cope with
the many problems which were created.

Integration is a broad concept of human development which pro-
vides for growth through mingling the best elements of a wide
range of human differences. Integrated educational programs
must respect the reality of racial and cultural differences by pro-
viding a curriculum which blends the best from the Indian and
the non-Indian traditions.

Integration viewed as a one-way process is not integration, and
will fail. In the past, it has been the Indian student who was asked
to integrate: to give up his identity, to adopt new values and a new
way of life. This restricted interpretation of integration must be
radically altered if future education programs are to benefit Indian
children.

The success of integration hinges on these factors: parents, teach-
ers, pupils (both Indian and white) and curriculum.

On the side of the Indian people, much more preparation and
orientation is needed to enable parents to make informed deci-
sions and to assist their children to adjust and to succeed. Indian
parents must have the opportunity through full representation to

participate responsibly in the education of their children.

The Indian child also needs preparation and orientation before
being thrust into a new and strange environment. In handling the
conflict of values, he will need the continuing support of his
parents and Indian counsellors. Inferiority, alienation, rejection,
hostility, depression, frustration, are some of the personal adjust-
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ment problems which characterize the Indian child’s experience
with integration. These are also factors in the academic failure of
Indian children in integrated schools.

Indian children will continue to be strangers in Canadian class-
rooms until the curriculum recognizes Indian customs and values,
Indian languages, and the contributions which the Indian people
have made to Canadian history. Steps can be taken to remedy this

situation by providing in provincial/territorial schools special aux-

iliary services in cultural development, curriculum development,
vocational guidance, counselling, inservice training of teachers,
tutoring and recreation. Evidently many of these services can be
provided under the regular school program. However, if services
are introduced especially for the Indian children, the school board
should have financial support from the Federal Government.

The success of integration is not the responsibility of Indians
alone. Non-Indians must be ready to recognize the value of
another way of life; to learn about Indian history, customs and
language; and to modify, if necessary, some of their own ideas and
practices.
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SUMMARY OF THE INDIAN
POSITION ON EDUCATION

Indian parents must have FULL RESPONSIBILITY AND CONTROL
OF EDUCATION. The Federal Government must adjust its policy
and practices to make possible the full participation and partner-
ship of Indian people in all decisions and activities connected with
the education of Indian children. This requires determined and
enlightened action on the part of the Federal Government and
immediate reform, especially in the following areas of concern:
responsibility, programs, teachers, facilities.

RESPONSIBILITY

Local Until now, decisions on the education of

Control Indian children have been made by anyone
and everyone, except Indian parents. This
must stop. Band Councils should be given
total or partial authority for education on
reserves, depending on local circumstances,
and always with provisions for eventual com-
plete autonomy, analogous to that of a pro-
vincial school board vis-a-vis a provincial
Department of Education.

School Board It is imperative that Indian children have
Representa- representation on provincial/territorial school
tion boards. Indian associations and the Federal

Government must pressure the Provinces/
Territories to make laws which will effective-
ly provide that Indian people have respon-
sible representation and full participation on
school boards.

Transfer of Transfer of educational jurisdiction from the
Jurisdiction Federal Government to provincial or territo-
rial governments, without consultation and
approval by Indian people is unacceptable.
There must be an end to these two party
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agreements between the federal and provin-
cial/territorial governments. Future negotia-
tions with Education Departments for educa-
tional services must include representatives
of the Indian people acting as the first party.
The Federal Government has the responsibil-
ity of funding education of all types and at all
levels for all Indian people.

Those educators who have had authority in
all that pertained to Indian education have,
over the years, tried various ways of provid-
ing education for Indian people. The answer
to providing a successful educational experi-
ence has not been found. There is one alter-
native which has not been tried before: in the
future, let Indian people control Indian
education.

A wide range of programs is needed in the
Indian community. The local Education Au-
thority must take the initiative in identifying
the needs for adult education, vocational
training, remedial classes, kindergarten, al-
cohol and drug education, etc., etc.

The local Education Authority must also have
the authority to implement these programs,
either on a temporary or long-term basis.

Indian children must have the opportunity to
learn their language, history and culture in
the classroom. Curricula will have to be re-
vised in federal and provincial/territorial
schools to recognize the contributions which
the Indian people have made to Canadian
history and life.

Cultural Education Centres are desperately
needed. Considering the vital role that these
Centres could play in cultural, social, and
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economic development, it is imperative that
all decisions concerning their evolution, i.e.,
goals, structure, location, operation, etc., be
the sole prerogative of the Indian people. The
Minister is urged to recognize the rights of
the Indian people in this matter. He must
insure:

(a) that the Indian people will have repre-
sentatives on any committees which
will decide policy and control tfunds
for the Cultural Education Centres;

(b) that enough funds are made available
for capital expenditure and program
operation.

The Federal Government must take the initia-
tive in providing opportunities in every part
of the country for Indian people to train as
teachers. The need for native teachers is
critical. Indian parents are equally concerned
about the training of counsellors who work
so closely with the young people.

Federal and provincial/territorial authorities are
urged to use the strongest measures necessary
to improve the qualifications of teachers and
counsellors of Indian children. This will include
required courses in Indian history and culture.

As far as possible, primary teachers in federal
or provincial/territorial schools should have
some knowledge of the maternal language of
the children they teach.

It should be the accepted practice that only
the best qualified teachers are hired for In-
dian schools, and always in consultation with
the local Education Authority.
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More Indian teacher-aides and more Indian
counsellor-aides are urgently needed
throughout the school systems where Indian
children are taught. The importance of this
work requires that the candidates receive
proper training and be allowed to operate at
their fullest potential.

Education facilities must be provided which
adequately meet the needs of the local popu-
lation. These will vary from place to place.
For this reason, there cannot be an “either-
or” policy, which would limit the choices
which Indian parents are able to make. In
certain localities, several types of educational
facilities may be needed: e.g., residence, day
school, integrated school. These must be
made available according to the wishes of
the parents.

Substandard school facilities must be re-
placed and new buildings and equipment pro-
vided in order to bring reserve schools up to
standard. Financing of such building and de-
velopment programs must be dealt with real-
istically by the Federal Government.

Responsibility for integration belongs to the
people involved. It cannot be legislated or
promoted without the full consent and partic-
ipation of the Indians and non-Indians
concerned.

There is difficulty and danger in taking a
position on Indian education because of the
great diversity of problems encountered
across the country. The National Indian Bro-
therhood is confident that it expresses the
will of the people it represents when it adopts
a policy based on two fundamental principles
of education in a democratic country, i.e.:
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........... parental responsibility, and
........... local control.

If this policy is recognized and implemented
by officials responsible for Indian education,
then eventually the Indian people themselves
will work out the existing problems and de-
velop an appropriate education program for
their children.
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CONCLUDING STATEMENT

This policy paper is subject to periodic review by the Executive
Council of the National Indian Brotherhood. Additions or amend-

ments may be initiated by a provincial/territorial Indian organi-
zation as the need arises.
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